Crusader Lesson Plan

To date a lesson plan based off of Crusader by Edward Bloor has not been created. This book is rich in teachable information. We have taken it upon ourselves to create lesson plans to assist teachers in using this valuable information in creative ways with their classes. Lesson plans have been complied in four distinct areas of concentration: 

Health and Science

Sociology and Social Studies

Journalism and Media

History and Current Events

We have setup each of the individual lesson plans to be based on a four-week study with each highlighting various aspects of Edward Bloor’s Crusader. Each of the four areas of concentration have been broken down into subcategories. Typically there are four subcategories, each one corresponding to one of the four weeks. 

CRUSADER LESSON PLAN FORMAT

Teacher





 
Grade Level
7-12




Course Title
Science/Health




 Date




Unit Topic
Crusader by Edward Bloor







Lesson Topic:
Mental and Physical Health








Lesson Objective(s): 

-To further explore some of the mental and physical health issues present in Crusader by Edward Bloor. 


-To connect the health issues present in the novel to the science of the teen reader’s life.





Procedures (including times for each part):

1. Introductory Activities (including time estimates):
This lesson assumes that students have completely finished Edward Boor’s novel Crusader. How an individual teacher accomplishes this task (in class, large group reading, SSR, out of class reading, etc) is not significant to the outcomes of this lesson. This lesson can be completed as small group student presentations (explained below) on the topics listed here or as teacher directed mini lectures. 

	PART 1: INTRODUCTION

1.If novel is first presented in an English class, ask students to share some of the things they talked about regarding Crusader in that class.  If the novel is assigned for the science/health class, lead class discussion about students’ visceral response to the novel.  Some questions you might ask are listed below, but any additional questions appropriate to your class can be added (20-30min):

     1. Did you like the book?  Why or why not?

     2.  Who was your favorite character?  Why?

     3. What was your favorite scene?  Why?

     4.  How is this similar to other books/movies you have read/watched? How is this different?

     5. What are some of the aspects of the novel that relate to health?  List topics generated by the students on the board (some might include: adhd, death, depression, menstruation, chicken pox, vaccines, tattoos, nutrition, stress, suicide, alcoholism, drugs).

2. Introduce research exercise to students, that as a group of 3-4 students, they will be responsible for exploring and presenting on some of the health topics found in Crusader (10-20 min).  

Each 50 point presentations will include:

       ___/15pts__1. A brief discussion (including common misconceptions or mistakes) of 10 basic facts about topic, from at last 3 different sources, only 1 of which can be a website.

       ___/10pts__2. A brief discussion of how this topic is addressed in the novel.

       ___/5pts__3. Other places in pop culture that this topic is discussed/addressed (movies, other books, TV, magazines, etc).

      ___/5pts__4.  Every group member must speak.

      ___/10pts__5. A visual aid (a poster, PowerPoint, etc) must be meaningfully employed.

      ___/5pts__6. Typed script/Presentation Plan must be prepared to turn in on the day of the presentation.

3. Create groups of 3-4 students (5-10 min).

4. Once students have met with their fellow group members, assign homework: each student is required to bring to class the following day one source relating to their group’s topic.  Students should bring in two copies, one for their group and one to turn in for a homework grade.  If the source is a book, the student should bring the book to class and turn in to the teacher a full citation and brief annotation (10 min).
	


	PART 2: PLANNING

1. Announce to the students their goals for Day 2 of the project (10-15 min):

    1. To share their findings with one another.

    2. To determine group roles: leader/taskmaster, editor, typist, creative director.

    3. To begin formulating a creative presentation and research plan utilizing the project rubric, including strategizing library time scheduled for the following day.

2. Allow students to regroup and work toward their 3 goals (listed above) (20-30 min).  


	


	PART 3: RESEARCH

1. Library time should be scheduled for students.  
	


	PART 4: PRESENTATIONS

1. Class time should be set aside for student presentations.
	


Instructional Materials:

1. Menstruation

2. Chicken Pox

3. Stress
4. Nutrition
5. Alcohol/Drugs

6. ADHD

7. Depression
8. Death

Menstruation: _________________________________________________________
Other Resources:

Brumberg, Joan Jacobs.  “‘Something Happens to Girls’: Menarche and the Emergence of the Modern American Hygienic Imperative.”  Journal of the History of 


Sexuality 4.1 (1993): 99-127.

Delaney, Janice, Mary Jane Lupton, and Emily Toth.  The Curse: A Cultural History of Menstruation.  Iowa City: U of Iowa P, 1988.
Martin, Michelle H.  “Postmodern Periods: Menstruation Media in the 1990s.”  The Lion and the Unicorn 23.3 (1999): 395-414.  

Swenson, Ingrid and Beverly Havens.  “Menarche and Menstruation: A Review of the Literature.”  Journal of Community Health Nursing 4.4 (1987): 199-210.

Websites:

Menarche (first period):

http://www.webmd.com/a-to-z-guides/menarche-topic-overview

http://www.epigee.org/menstruation/menarche.html
http://www.mum.org/menarage.htm
Menstruation:

http://yourtotalhealth.ivillage.com/menstruation
http://kidshealth.org/teen/sexual_health/girls/menstruation.html
Other Books:

Bloom, Judy- Are You There God?  It’s Me, Margaret                                                  Fitzhugh, Louise- The Long Secret
McCafferty, Megan- Second Helpings
--- Sloppy Firsts                                                                                                                  Sones, Sonya- What My Mother Doesn’t Know
Textual References (using first edition paperback):

Pages 417-420: 

“‘Roberta, is this your time of the month?’ . . . I stared at her blankly . . . ‘I…I don’t know.  I’ve never had one.  This has never happened to me before.’  I felt Mrs. Weiss’s grip on my face tighten.  ‘This has never happened to you before!  At your age?  Why didn’t I know about this?’”.

Pages 142-144:

“‘So, Roberta, Kristin told me about your medical problem... [y]ou’ve never gotten your period.  Right?  She said you’re like one of those little Olympic ice-skating girls, like one of those gymnastics freaks’”.

Page 278:

“‘Papi, what about a girl who looked like a boy?  Who didn’t have a female body?  Maybe who didn’t menstruate?’”.

Chicken Pox:__________________________________________________________
Other Resources: 

"Chicken pox." Gale Encyclopedia of Science. Thomson Gale, 2001. NA. Academic OneFile. Gale. Longwood University. 8 Apr. 2008 

<http://find.galegroup.com.proxy.longwood.edu/itx/start.do?prodId=AONE>.
Silverstein, Alvin.  Chicken Pox and Shingles.  New York: Enslow P, 1998.

Snow, Michelle. "Shutting down shingles.(herpes zoster)." Nursing 36.4 (April 2006): 18-19. Academic OneFile. Gale. Longwood University. 8 Apr. 2008 

<http://find.galegroup.com.proxy.longwood.edu/itx/start.do?prodId=AONE>.
Websites:

http://kidshealth.org/parent/infections/skin/chicken_pox.html
http://www.webmd.com/a-to-z-guides/chickenpox-varicella-topic-overview
http://www.webmd.com/a-to-z-guides/chickenpox-varicella-topic-overview
http://www.emedicinehealth.com/chickenpox/article_em.htm
Other Books:
Danziger, Paula -  You Can’t Eat Your Chicken Pox, Amber Brown
Dealy, Erin -  Goldie Locks has Chicken Pox

Simmons, Michael-   Alien Feast
Textual References (using first edition paperback:

Pages 211-212:

Discovers “rash”.

Page 225:

Kristin calls to warn Roberta about chicken pox .
Pages 234-238:
Roberta visits sick Kristen .

Pages 243-244:

“‘How are you feeling?’ . . . ‘I’m thinking about a lot of stuff, you know? . . .Like who I am and who I want to be’”.

Page 246-247:

“‘Who hasn’t had the chicken pox?’”.

Pages 272-281:

“‘How has this pox affected you psychologically?”.

Pages 452:

“‘Now that you can’t look down on everybody . . .Not with a face like that’”.
Stress:_______________________________________________________
Other Resources:

· The events that provoke stress are called stressors.
· Stress is the body's way of rising to a challenge and preparing to meet a tough situation with focus, strength, stamina, and heightened alertness.
· The human body responds to stressors by activating the nervous system and specific hormones. The hypothalamus signals the adrenal glands to produce more of the hormones adrenaline and cortisol and release them into the bloodstream. These hormones speed up heart rate, breathing rate, blood pressure, and metabolism.
· There is good stress and bad stress. – Too much stress can lead to problems like a weakened immune system.  
{Quoted from: http://kidshealth.org/teen/your_mind/emotions/stress.html }
Teenage "Stress Overload" Signs: 
· increased physical illness (headaches, stomachaches, muscle pains, chronic fatigue) 

· "shutting down" and withdrawal from people and activities 

· increased anger or irritable lashing out at others 

· increased tearfulness and feelings of hopelessness 

· chronic feelings of worry and nervousness 

· difficulty sleeping and eating 

· difficulty concentrating 

Stress Management Skills for Teens: 
· Taking deep breaths accompanied by thoughts of being in control ("I can handle this") 

· Progressive muscle relaxation, (repeatedly tensing and relaxing large muscles of the body) 

· Setting small goals and breaking tasks into smaller manageable chunks 

· Exercising and eating regular meals, and avoiding excessive caffeine 

· Focusing on things you can control and letting go of things you cannot control 

· Rehearsing and practicing feared situations (e.g., practicing public speaking or asking someone out on a date) 

· Talking about problems with others, including parents, older adults and friends 

· Lowering unrealistic expectations 

· Scheduling breaks and enjoyable activities, such as music, art, sports, socializing 

· Accepting yourself as you are and identifying unique strengths and building on them, but realizing no one is perfect! 

{Quoted from: http://www.lifespan.org/services/childhealth/parenting/teen-stress.htm}
Websites:

http://kidshealth.org/teen/your_mind/emotions/stress.html
http://www.lifespan.org/services/childhealth/parenting/teen-stress.htm
http://www.hackleylibrary.org/teens.htm
Other Books:

Douglas, Marianne - How to Deal When Your Middle Name Is Stress: Real Teens - Real Advice
Powell, Mark- Stress Relief: The Ultimate Teen Guide
Seaward, Brian Luke - Hot Stones and Funny Bones: Teens Helping Teens Cope with Stress and Anger
Textual References:

Pages 139-140: 

Roberta deals with death and stress.
Pages 216-218, 220:

Roberta dreams about her mother, dealing with stress.

Pages 9, 10, 113, 206:

Roberta uses “Last Judgement” to cope with her stress.
Nutrition:_____________________________________________________
Other Resources:

· Improving eating habits among teens is crucially important for two reasons (among others): building strong bones and preventing obesity.                                                    

· The foundation for a lifetime of strong bones is built during the teen and young adult years until about age 30. This represents their peak bone mass - the strongest their bones will ever be. Yet, research indicates that teenagers are not getting nearly enough calcium to build strong bones and that can lead to osteoporosis later in life.
· Maintaining normal weight is critically important since obesity often leads to diabetes-type 2, high cholesterol and high blood pressure, conditions once seen most commonly in adults. For adults as well as children, the best way to treat and prevent these problems is a combination of healthy diet and exercise. In addition, positive eating patterns fostered during the teen years are very likely to last a lifetime. 

{Quoted from: www.mealsmatter.org/cookingforfamily/planning}

For breakfast. . .

Studies have shown that people who eat breakfast perform better at school and work.

· Add sliced bananas, oranges or chopped fruit to hot or cold cereal, and top with low fat or skim milk. 

· Stir breakfast cereal into low fat yogurt. 

· Top whole grain waffles, pancakes or French toast with berries and vanilla yogurt or applesauce. 

· Spread a bagel or whole-wheat toast with peanut butter and sliced bananas. 

· Fill a toasted English muffin with a poached egg and a slice of Canadian bacon

{Quoted from: http://www.ext.colostate.edu/pubs}
Websites:

http://www.mealsmatter.org/CookingForFamily/Planning/article http://www.poweredbychoice.org/about/index.phpwww.nationaleatingdisorders.org http://www.hackleylibrary.org/teens.htm                                   http://www.americanheart.org
Other Books:

Frank, Lucy - I Am an Artichoke                                                                                    Newman, Leslea - Fat Chance                                                                                               Ruckman, Ivy - The Hunger Scream  

Textual References: 

Pages 142-143:                                                                                                                   The unhealthy Chili scene.                                                                                                    Pages 20, 27, 54, 67, 76 and 226:                                                                                   These are all examples of Roberta’s poor nutritional habits.
Alcohol/Drugs/ADHD:__________________________________________

Other Resources:

· More than 100,000 U.S. deaths are caused by excessive alcohol consumption each year. Direct and indirect causes of death include drunk driving, cirrhosis of the liver, falls, cancer, and stroke.1
· At least once a year, the guidelines for low risk drinking are exceeded by an estimated 74% of male drinkers and 72% of female drinkers aged 21 and older.2
· 65% of youth surveyed said that they got the alcohol they drink from family and friends.7
· Nearly 14 million Americans meet diagnostic criteria for alcohol use disorders.5
· Youth who drink alcohol are 50 times more likely to use cocaine than those who never drink alcohol.3
· Among current adult drinkers, more than half say they have a blood relative who is or was an alcoholic or problem drinker.1
· Across people of all ages, males are four times as likely as females to be heavy drinkers.1
· More than 18% of Americans experience alcohol abuse or alcohol dependence at some time in their lives.6
· Traffic crashes are the greatest single cause of death for persons aged 6–33. About 45% of these fatalities are in alcohol-related crashes.4
· Underage drinking costs the United States more than $58 billion every year — enough to buy every public school student a state-of-the-art computer.2
· Alcohol is the most commonly used drug among young people.1
· Problem drinkers average four times as many days in the hospital as nondrinkers — mostly because of drinking-related injuries.1
· Alcohol kills 6½ times more youth than all other illicit drugs combined.2
· Concerning the past 30 days, 50% of high school seniors report drinking, with 32% report being drunk at least once.2 
Websites:

http://add.about.com/od/childrenandteens/a/peers.htm
http://en.wikipedia.org/wiki/Attention-deficit_hyperactivity_disorder
http://www.revolutionhealth.com/conditions/mental-behavioral-health/adhd/understand-overview/misconceptions?s_kwcid=adhd%20facts|995935314
Other Books:

Brennfleck, Shannon, Joyce - Alcohol Information for Teens: Health Tips about Alcohol and Alcoholism, Teen Health Ser.
Green, John – Looking for Alaska
Hinton, S. E. – The Outsiders
Huard, Donald V. - Teen-Agers: What Will Cigarettes, Booze and Drugs Do for/to You?
Textual References:

Page 108:                                                                                                                              



“that beer-breath scum-bag” the guy that grabbed Kristen was probably drunk           


 Page 171:                                                                                                                                       



 RDT – random drug test – Hawg tests positive for marijuana because he was around others smoking it.                                                                                                            Page 368:                                                                                                                            



There is crack cocaine at the experience party.                                                                    

     Page 460:                                                                                                                          


Stephen Cross killed Roberta’s mother for drugs and drug money.                                 

     Page 68:                                                                                                                             



Karl’s ADHD is presented.                                                                                                  


 Page 443:                                                                                                                              




Karl’s blank stare is due to his ADHD and his recent break out.                                          


 Page 452:                                                                                                                                    


Karl goes to the Positive Place. 

Depression:___________________________________________________

Other Resources:


Sol Gordon When Living Hurts: For Teenagers and Young Adults A Lively What-To-Do Book for Yourself  or Someone You Care About Who Feels Discouraged, Sad, Lonely UAHC Press; Revised edition (July 1994)

Facts on Depression: (From Cymabalta.com/depression)
Symptoms:
-Sadness throughout the day, nearly everyday;

-Loss of interest in or enjoyment of favorite activities;
-Feeling of worthlessness;
-Excessive feelings of guilt;
-Thoughts of death or suicide;
-Trouble making decisions;

-Fatigue or lack of energy;
-Sleeping too much or too little;
-Change in appetite or weight;
-Trouble concentrating;
-Aches and pains;
-Restlessness.


{Cymbalta.com}

Causes of Depression:
-A family history of depression;
-Death or illness of a loved one;
-Stressful conflicts, fights with a family member;
-Physical, sexual, or emotional abuse;
-Major life events, marriage, divorce, changing jobs, moving, graduating;
-Financial difficulties.

Websites: 

www.teendepression.com
www.helpguide.org/mental/depression_teen.htm
www.clinicalconnection.com

Other books:

McCormick, Patricia- Cut
Textual References:


Page 139:
Kristin tells her father that Roberta how she told Nina her mother died of a heart attack.
Pages 192-193:
Kristin has the chicken pox and feels like she’s dead already.
Page 301:
“Uncle Frank had appeared in the doorway.”
Page 308:
Ironman almost freezes to death. 

Death:_______________________________________________________

Death:_______________________________________________________


Other Resources:

The Stages of Grief

Loss: being deprived of, or being without, someone or something we once treasured and valued. 

Grief: the confusion, thoughts, feelings, suffering, and pain caused by loss. 

Mourning: the external expression of grief; crying, talking, funerals, rituals, celebrating special anniversary dates that held meaning for the person who died, planting a tree in their honor, etc. 

Every loss is unique and touches people in individual ways. Although stages of grief differ for each person, there are stages that most people experience. 

  Shock and Panic: We question, "Is this really happening?" 

  Denial: "No, this is not happening to me! There must be some mistake!" 

  Anger: "Why me?" Sometimes our questions are aimed at God, doctors, caregivers, family, self, or the one who died.

  Bargaining: We promise, "God, I promise, if you will just. . .for me, I swear I will. . ." 

  Guilt: We tell ourselves, "If only I had. . ." or "I should have. . ." 

  Depression: Loneliness, self-pity, and isolation are emotional drainers that can cause depression. 

  Acceptance: Finally, we accept: "I can't deny it any longer; it really did happen to me." 

  Hope and Healing: "I'll survive. It was really tough, but I'm going to make it.'' 

  Refocus: We focus on becoming better, not bitter. Those who have gone through the loss of a loved one have submitted some helpful tips for going through the process of grief and accepting the reality of the loss: 

· Allow yourself to experience the pain of grief.

· Do your best to adjust to an environment where the deceased is missing.

· Take the emotional energy you would have spent on the one who died and invest it in another relationship or cause. This honors their memory.

· Realize that God doesn't change because your circumstances change. God still loves you and always will.

· Stay connected to your family and friends. We all need human touch. Find a small group or an accepting, non-judgmental friend who will meet you regularly for coffee, lunch, prayer, etc.

· Give up your demand to understand it completely; you never will. 

· http://www.allaboutlifechallenges.org/stages-of-grief-faq.html


Websites:

www.pbs.org/inthemix/shows/show_death.htm
www.helpguide.org/mental/depression_teen.htm
http://www.allaboutlifechallenges.org/stages-of-grief-faq.htm


Other books:

John Green- Looking for Alaska
SE Hinton- The Outsiders

Textual References:

Pages 292-294:
“I watched Hawg’s body fly through the air.”
Page 386:
“Gone where?”
Page 391:
“…I couldn’t understand the concept of her death. I guess it will hit me soon. I hope so.”
Pages 476-481:
Refer to Thanksgiving Day.
Sociology/Social Studies: 

4 week plan for teaching Edward Bloor's Crusader 

Kira Arthurs, Megen Farrow, Rebekah Garton, Jonathan Jones 

  

Objective- Over a four week period, students will explore the sociology concepts pertaining to stereotypes (race, class, religion and gender), relationships, and morals and ethics in both Edward Bloor's Crusader and their present day society. 

  

Students will be expected to keep a daily journal throughout the course.  Each journal should be at least a paragraph in length.  Students will be allowed to share journals each day.   

  

Week One--Stereotypes: Class, Race, Religion and Gender- Students should come to class with all of August read 

M- Overview of Stereotyping/Profiling 

·      Reading Quiz 

·      Icebreaker/Activity: Give students a list of cars/modes of transportation in the novel and a separate list of characters.  Let them match the characters with modes of transportation without prior knowledge. 

·      Homework: Journal entry- Journal about a personal experience with stereotyping. 

T- Class 

·      Homework: Journal entry- In your own words, define class.  What types of classes do you see in your own hometown? 

W- Class 

·      Homework: Journal entry- What types of stereotypes have you seen relating to classes in both the book and your own experiences. 

T- Race 

·      Homework: Journal entry- Watch a segment of news on TV or browse headlines on the internet.  Make a list of any stereotypes you see within race.  

F- Race 

·      Homework: Journal entry- What issues of race have you seen in Crusader thus far?  What do you feel is the author’s intent with bringing up these issues? 

  

Week Two--Stereotypes: Class, Race, and Gender- Students should come to class with all of September read 

M- Continue Discussion on Stereotypes  

·      Reading Quiz 

·      Activity- Split class into males and females.  Let both groups make a list of masculine and feminine characteristics.  Have a leader write the list on the board.  Compare and discuss.  

·      Homework: Journal entry- Do you feel like you fit into your gender stereotype as defined by society/discussed in class. Why and why not? 

T- Gender 

·      Homework: Journal entry- Do you feel that the author attracts both males and females.  Why or why not? 

W- Gender 

·      Homework: Journal entry- Find an article discussing gender from an academic or news source.  Relate this in some way to what you have read in Crusader. 

T- Religion 

·      Homework: Journal entry- What role does religion play in Crusader.  Do you feel it is positive, negative, or both?  Use specific examples.    

F- Religion 

·      Homework: Journal entry- In general conversation, do you feel that society views religious topic as appropriate or inappropriate?  How do your own opinions agree with that or differ? 

  

Week Three--Relationships- Students should come to class with the rest of the book read 

M- Overview of Relationships 

·      Reading Quiz 

·      Activity- Watch 10 Minute Classroom clip from Mean Girls and discuss different viewed relationships and taboos 

·      Homework: Journal entry- Do you feel media represented relationships mirror those you see in your own life and society?  Why and why not? 

T- Family relationships 

·      Homework: Journal entry- Pick one parent child relationship in the book.  What do you feel within the relationship would be considered acceptable within our society?  What do you feel would not?   

W- Peer relationships 

·      Homework: Journal entry- What makes your best friend your best friend? Do you find any of the peer relationships in the book parallel? 

T- Romantic relationships 

·      Homework: Journal entry- Do you feel that the suggested relationship between Roberta and Sam is appropriate or not?  Why or why not? 

F-  Hierarchical relationships ex. Griffin to Roberta 

·      Homework: Journal entry- Pick one of the following relationships or come up with your own: Parent- child, Boss- Employee, Teacher- Student.  Make a list of appropriate and inappropriate behavior and/or expectations within the relationship. 

  

Week Four--Morals and Ethics 

M- Intro to ethics 

·      Turn in Journals 

·      Activity- Divide class into 3 groups.  Give each group a topic to discuss: 

1.    You find a wallet with $100 in it on the floor or your school.  What do you do?  If your family could not afford to buy groceries on a weekly basis, would your decision change? 

2.    Your work at Starbucks.  Is it ok to use your discount on a friend? 

3.    An employee is caught stealing 2 rolls of toilet paper from work by his/her boss.  If you are the boss, what do you do?  

·      Students will be broken into presentation groups* 

·      Homework: Consider topic ideas for presentation  

T- Group-work 

·      Homework: Work on Presentation 

W- Group-work 

·      Homework: Practice Your Piece of the Presentation 

T- Presentations 

F- Presentations 

  

*expectations of presentation: 

Presentation will focus on a specific ethical or moral dilemma within the book. (ex. Griffin giving Roberta access to items surrounding her mother’s death without parental consent).  Within your groups, provide a debate as to why this situation can be viewed as both right or wrong.  At least one visual element is required. 

“Crusader” Lesson Plan

Grade Level: High School (9-12)

Subject: Journalism and Media

Basic objectives of plan are set forth here, however the teacher may tailor the details, timeline and subject matter to the class’s needs. 

Course Objectives:

· To help students better understand the role of journalism in today’s society. 

· To better understand Roberta’s role as a journalist, and the role of journalism, in the context of “Crusader.” 

In advance: Assign students to read Edward Bloor’s “Crusader,” for summer reading assignment.

Week One: The History of Journalism

· Assignment for week: Pretend you are a journalist of the 19th or 20th centuries, writing a story on a historical event (approved by teacher) of that period. Recommended length: 1-2 pages, typed, double-spaced

· Monday-Tuesday: Discussion of famous journalists of 19th and 20th centuries. Watch a documentary on journalists of that period (if available). Hand out guidelines for final research paper (see details at bottom). 

· Wednesday: Lecture: development of journalism and various formats: print, radio, television, Internet. Have a discussion of Mr. Herman’s journalism class. 

· Thursday-Friday: Friday: turn in assignment. Have students start research for final paper in library. 

Week Two: Media Ethics

· Assignment for week: Find a newspaper article and examine it for evidence of bias or slant.

· Monday-Tuesday: Discuss Roberta’s doctoring of the Ray Lyons tape in “Crusader,” and whether or not what she did was ethical. Give assignment for week. 

· Wednesday: Lecture: the role of journalism in modern society. Also, how involved should a journalist be? Can journalism be completely “unbiased?” Have a discussion of the West End Mall newsletter, and Roberta and Suzie’s differing views on what should be in it. 

· Thursday-Friday: Turn in article assignment; conduct research in library. 

Week Three: Peer Editing

· Assignment for week: Have students write their own news articles on a controversial subject, either from the past or the present day (drugs, prayer in school, sex education, etc.), to be peer-reviewed on Wednesday. Recommended length: 500 words, typed. Have students prepare rough drafts of research paper. 

· Monday-Tuesday: Provide two articles on the same story, but from different sources. Have students compare and contrast them.

· Wednesday: Peer review of articles. Lecture: transition from print journalism to broadcast journalism (24-hour news networks, etc). Discuss Roberta’s internship, and Mr. Herman’s change over the course of the book. 

· Thursday-Friday: Bring in rough drafts of research paper for peer review. 

Week Four: Talk Shows, and the role of journalism, continued

· Assignment for week: Have students sit down and watch 30 minutes of a news show or talk show. Students should describe how said show was presented, and how it affected them.

· Monday-Tuesday: Watch a tape of a popular talk show (Oprah, Montel, Maury, etc), and discuss it afterwards. Set up week’s assignment. 

· Wednesday: Have students compare themselves to Roberta and her experiences with the media. Recap material discussed over the last four weeks. 

· Thursday-Friday: Discuss the character of Angela del Fuego and her talk show, “Angela Live.” Have students discuss their media viewing logs. 

Long-Term Assignment:

Research Paper: Choose a journalist, either from the past or the present day, and compare him/her to one of the journalist characters in “Crusader.” (Roberta, Mr. Herman, Mrs. Knight, Angela del Fuego, etc.) Recommended length: 4-6 pages, typed, double-spaced, minimum of four sources, at least two of which are books. 

Materials: 

· Any documentary/video on journalists (if available)

· Two articles on same event

· Prepared list of library books on muckrakers and journalism (check with librarian)

· A list of historical events for first paper

· Rubric for peer-editing sessions

· Video of popular television talk show

Assessments:

· First paper

· News articles

· Media logs

· Final research paper

· Class discussions

History/Current Events Class Lesson Plan: Crusader by Edward Bloor

By Valerie Fliss, Lauren Walters, Nicole Ordway
Objective of Class: To explore how history deals with the ‘other’, based on historical allusions in the novel Crusader. 

Assignments: 

-For week 1, the homework will be to have completed the assigned sections of reading. Students should be prepared to discuss sections and take a brief reading quiz.

-In week 3, there are two article summary assignments. For this, the student must find an article on the current event (the writer’s strike and Darfur) and summarize the author’s thesis and what the article is about.

-Also, if the teacher elects to show movies on days specified, the guided in-class questions will be handed out at the start of the film, filled out during the movie, and handed in at the end of class for participation grade.

Assessment: 

-Grades will mostly depend on daily participation. Each student should be prepared to make at least one comment during the class discussion in order to get credit for the day.

-In week 1, there will be brief reading quizzes comprising no more than three questions about the trivia in the section the students should have read. Questions are up to the teacher’s discretion.

-The major assessment will be a research paper that will be assigned at the end of Week 1 and due the first day of Week 5. The research paper should cover one of the historical topics discussed in class and how it relates to the novel Crusader; it should be no less than five double-spaced pages with proper citation of at least two outside sources (only one source can be an internet source). There will be days given in class for students to do independent research and get teacher’s aid if needed. 

Week 1: Reading the book and discussing the plot. Every class there will be a guided discussion, with questions prepared by the teacher to discuss. Also, at the beginning of every class this week there will be a brief reading quiz, comprised of two to three questions based on the day’s reading.

Day 1: Discuss book up to Mon. the 18th entry, up to page 152 in our copy. 



Homework: Read up to Tues. the 26th entry, up to page 254 in our copy.
Day2: Discuss book up to Tues. the 26th entry.



Homework: Read up to Weds. the 25th, up to page 380 in our copy.
Day 3: Discuss book up to Weds. the 25th entry.



Homework: Finish the novel.

Day 4: Discuss the rest of the book.

Day 5: Plot synopsis and review. Give project assignment in class.

Week 2: Will have lectures and discussions on these events in history and how they are shown in the book: the Crusades, the Holocaust, and the Japanese internment camps.

Day 1: Crusades-Lecture on basic facts of Crusades: focus when and why sort of questions. (Movie w/ guided questions optional)

Day 2: Crusades-Discussion of how the Crusades relates to the novel.

Day 3: Holocaust-Lecture on basic facts of Holocaust: focus on when and why sort of questions. (Movie w/ guided questions optional)

Day 4: Holocaust- Discussion of how the Holocaust relates to the novel.

Day 5: Japanese Internment Camps-Brief lecture (when, who, and why), and discussion on how it fits into the novel’s theme.

Week 3: Students will be guided in lectures based on the Muckrakers, the recent Writer’s Strike, the Civil Rights Movement, and Darfur.  There are two article summaries due during this week: one for the Writer’s Strike and another for Darfur.

Day 1: Muckrakers- Brief lecture (when, who, and why), and discussion on how it fits into the novel’s theme.

Homework: Fund an article on the recent Writer’s Strike and write an article summary about it, due for day 2.

Day 2: Writer’s Strike-There will be a brief lecture (when, who, and why), and discussion on how it fits into novel’s theme as well as the contrasts to writers of the Muckraker era.

Day 3: Civil Rights Movement- Lecture on basic facts of Civil Rights Movement: focus when and why sort of questions. (Movie w/ guided questions optional)

Day 4: Civil Rights Movement- Discussion of how the Civil Rights Movement relates to the novel

Homework: Fund an article on the recent Darfur genocide and write an article summary about it, due for day 5.

Day 5: Darfur- There will be a brief lecture (when, who, and why), and discussion on how it fits into novel’s theme, along with how the genocide relates to historical events already discussed (especially the Holocaust and Civil Rights Movement).

Week 4: Day 1 and Day 2 will follow lecture/discussion format as before, but days 3-5 will be given to work on assigned research essay. We suggest reserving library time or computer lab time to aid students in research.

Day 1: Desert Storm- Lecture on basic facts of Desert Storm: focus when and why sort of questions. (Movie w/ guided questions optional)

Day 2: Desert Storm- Discussion of how Desert Storm relates to the novel.

Day 3: Library/Research time

Day 4: Library/Research time

Day 5: Library/Research time

Examples of Guided Discussion Questions: Teachers are to make up discussion questions at their discretion, but these questions should focus on oppression in the historical events discussed in class (the oppressors and the oppressed), the themes in the novel Crusader, and what that might mean to the students in their society/community.

Some samples of questions to be asked to start class discussions:
 For the Crusades: How do the two sides participating in the Crusades use religion as a justification for war? Why is this a valid or invalid excuse for war?

For the Holocaust: How did the Nazis use propaganda to make the Jew the enemy? What sort stereotypes did they use? Do we still today (in relation to racial profiling)?

For the Muckraker era: Why is it important to give the facts based on morality rather than opinion? Use examples of Muckrakers that did this.

For the Writer’s Strike: Is the strike more legitimate if its based on principles or greed? Which do you think the media is trying to portray it as? Why is the strike important?

